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ABSTRACT 

Included in this guide are strategies for helping struggling 
secondary readers and writers so that they will develop the Texas Essential 
Knowledge and Skills (TEKS) necessary to write successfully and have greater 
access to the general curriculum. It focuses on the writing process because 
research supports the efficacy of the writing process as a way of teaching 
poor writers to improve their skills. The professional development guide 
includes four sections of materials for workshop presenters: Overhead 
transparencies, which present key points and activities; Speaker’s notes and 
activities to accompany the overhead transparencies; and Informational and 
notetaking handouts for participants. This guide also contains general 
adaptations (i.e., instructional design, instruction and curricula, 
behavioral support) and specific adaptations (e.g., drafting for struggling 
writers) that 'will benefit struggling readers and writers including students 
with disabilities. The adaptations are identified by a "Bright Ideas" symbol. 
(Contains 86 references.) (RS) 
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from the original document. 
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What is the Texas Center for 
Reading and Language Arts ? 

The Texas Center for Reading and Language Arts assists K-1 2 
educators in enhancing the Reading and Language Arts knowl- 
edge and skills of Texas students, through implementation of 
the Texas Essential Knowledge and Skills (TEKS). 



Texas Center 




How are the Center's Activities 
Accomplished? 

Goal 1: Develop and disseminate materials that 
support educators in implementing the TEKS with 
English language learners in grades K-2. 



Literacy Labs 

Both school-based and 
university-based labs serve as 
models for universities and 
school districts. 



Goal 2: Enhance the knowledge, skills, and practi- 
ces of kindergarten teachers in implementing the 
reading and language arts TEKS. This goal will 
be accomplished in partnership with Region XIII. 

Goal 3: Enhance the knowledge and competencies 
of Education Service Center (ESC) Reading | 
Liaisons and other specialists so that they can (| 
effectively increase educators’ knowledge and 
implementation of the reading and language arts 
TEKS. 1 

Goal 4: Document and implement effective practices 
for secondary level reading and language arts i 

instruction to enhance the knowledge, skills, and 
practices of teachers in implementing the TEKS 
in grades 6-12. | 

Goal S: Use technology and media to disseminate 
reading and language arts “Best Practices’’ 
instructional information to educators. | 

Goal 6: Enhance the knowledge, skills, and prac- § 

tices educators use to implement the TEKS 
reading and language arts objectives with | 

students in grades K-5 who are experiencing 
difficulty in reading and other language arts. j 

V -J 



Professional Development 
Guides and Videos 

These guides are designed to 
provide educators across the 
state with materials and plans 
for professional development in 
instruction based on the 
reading and language arts 
TEKS. 



Reading Liaisons 

Education Service Center 
Reading Liaisons work 
collaboratively with Center 
personnel to engage in and 
provide professional 
development on the TEKS. 



School Partnerships 

Collaborative relationships 
with schools assist in the 
development of materials, 
curriculum guides, and 
professional development. 
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Introduction 



The content of this professional development guide, Enhancing Writ- 
ing Instruction for Secondary Students, focuses on the writing pro- 
cess which helps secondary students develop the essential knowl- 
edge and skills necessary to learn to write successfully. The knowl- 
edge and skills related to successful writing are noted in the Texas 
Essential Knowledge and Skills (TEKS). We focus on the writing pro- 
cess because research supports the efficacy of the writing process 
as a way of teaching poor writers to improve their skills. 



Organization and Content of the 
Professional Development Guide 



Overall Content 

The professional development guide includes four sections of mate- 
rials for workshop presenters. (1 ) The professional development sec- 
tion includes speaker’s notes and activities to accompany the over- 
head transparencies. (2) The following section, overheads, consists 
of overhead transparencies, which present key points and activities 
for the workshop. (3) The handouts section includes notetaking and 
informational handouts, which expand on many of the ideas pre- 
sented in the overhead transparencies. (4) The reference section 
contains relevant references. 

Instructional Content 

The overhead transparencies present (a) an introduction to the writ- 
ing process and characteristics of effective and struggling writers, 
(b) the planning stage of writing, (c) the drafting stage of writing, (d) 
the revising stage of writing, and (e) the editing stage of writing. Within 
each stage, further characteristics of struggling and effective writers 
pertinent to that stage of writing are discussed. Given extensive con- 
tent of the guide and the fact that the time available for professional 
development workshops will vary, we suggest the following guide- 
lines: 

1. Full-day workshop - the instructional content and some activities 
can be presented. 

2. Half-day workshop - the introductory material and several of the 
stages can be presented. 
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3. Two-hour workshop - the introductory material and an overview 
of the stages can be presented. 



Additionally, presenters should identify the purpose of the workshop: 
overview/introduction of knowledge; review of knowledge; and skill 
building with audience participation. 




Considerations for Struggling Readers 
and Writers 



Included in this guide is a set of overheads that focus on making 
adaptations for struggling readers and writers so that they have 
greater access to the general education curriculum. These may in- 
clude students with: 

• learning disabilities 

• behavioral and emotional disabilities 



• mild to moderate cognitive disabilities 

• physical disabilities 

• attention problems and the spectrum of autistic behaviors 

• sensory impairments 



- deaf/hard of hearing 

- visual impairments 



The adaptations overheads are identified by the 
set of overheads has been designed to assist 
identifying general adaptations that will benefit 
with disabilities but many other learners. 



symbol . The 
the participants in 
not only students 
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Considerations for Struggling Readers and Writers (cont) 

• Overheads that introduce General Adaptations are presented 
early in the workshop (Overheads #10a to #10e). 



• Overheads that further explain these general adaptations are 
presented later in the workshop (Overheads #64a to #64k). 



• Specific overheads have been included to demonstrate how a 
concept, activity, or lesson presented in the guide can be adapt- 
ed to meet the needs of special learners and struggling read- 
ers. 



As a presenter, you may want to use chart paper and self-sticking 
notes so that the participants can record and display the adapta- 
tions they generate during the workshop. Participants may write their 
adaptations on the self-sticking notes and put the notes on chart 
paper. This can be an on-going activity throughout the workshop. 
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Preparing for the Workshop 



Purpose and Audience 




Arts 



This workshop is designed to enhance the knowledge and skills of 
secondary teachers to implement the writing process with their stu- 
dents, particularly those students who struggle with writing. This 
workshop is appropriate for teachers, special education teachers 
and related professionals, reading and language arts coordinators, 
curriculum directors, and principals who work at the secondary level. 



• Overhead projector/markers 

• Chart paper and self-sticking notes 

• Handouts are available for reproduction; they contain infor- 
mation similar to what is found on the transparencies and 
extend some of the content with additional in-depth ideas. 
Presenters should distribute the handouts at the beginning 
of the workshop. An overhead projector will be required. 

• Obtain examples of both good and poor writing. 

Room Arrangement 

• The workshop contains content that is presented in lecture 
format and is practiced in small groups. If possible, seat par- 
ticipants in small groups. 



/C 



Materials/AV 
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The focus of this work- 



shop is on strategies 
that assist struggling 
writers to learn how to 
write through the steps 
of the writing process. 
It is beyond the scope 
of this workshop to 
provide strategies for 
all of theTEKS on writ- 
ing. We strongly en- 
courage the combina- 
tion of reading and 
writing as part of effec- 
tive instruction. 
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Objectives 



Overhead #1 



Use Overhead #1 to 
introduce the objec- 
tives of this work- 
shop. 




Taxi* Canter 
far Raiding 
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Objectives 



Participants will: 

1. Discuss components of the writing 
process. 

2. Describe characteristics of 
struggling and effective writers. 

3. Describe strategies for the planning, 
drafting, revising, and editing 
stages of the writing process. 

4. Discuss techniques that can be 
implemented in classrooms to 
teach writing. 



TEKS-pectations for 
Writing: Grades 6-12 



Use Overhead #2 to\ 
review the TEKS. 
The TEKS vary slight- 
ly from grade to 
grade. Refer partici- 
pants to the TEKS for 
their grade level for 
precise wording. 



Also remind partici- 
pants of the need to 
be familiar with the 
TEKS for the grades 
preceding and follow- 
ing the grade they 
teach, and to work 
vertically to accom- 
plish the goals out- 
lined in the TEKS. 



Overhead #2 




Tim Ctnier 
(or Raiding 
and Uingmg# Art» 



TEKS-pectations fo? 
Writing: Bv&des 6-12 



The student is expected to: 

• Write in a variety of forms for various 
audiences and purposes. 

• Select and use recursive writing processes 
for self-initiated and assigned writing. 

• Compose original texts, applying the 
conventions of written language to 
communicate clearly. 

• Apply standard grammar and usage to 
communicate clearly and effectively in 
writing. 

• Use writing as a tool for learning and 
research. 

• Evaluate his/her own writing and the 
writings of others. 

• Interact with writers inside and outside the 
classroom in ways that reflect the practical 
uses of writing. 
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A Close Look at 
Writing as a Recursive 
Process... 



• Some teachers are fa- 



miliar with the writing 
process. Use Over- 
head #3 to review the 
recursive nature of the 
process and the spe- 
cific expectations for 
each stage of the pro- 
cess. 



• Refer participants to 
Handout “Teachers 
Talk about Strategies." 



NOTE: The specifics 
listed for each stage 
are taken directly from 
the expectations out- 
lined in the TEKS. 



Overhead #4 




Recipe for success in 

; as a process 



Recipe for: Success in teaching writing as a process 

From the Kitchen of; Experts in the field 

Ingredients: 

• Class time allocated for all stages of writing 

• Mini-lessons to build knowledge and skills 

• Modeling and explicit instruction in 
strategies 

• Continuous evaluation and feedback from 
teacher, peers, and self 

• Collaboration among peers and teacher 

• Flexibility to fit student needs 

• A productive work environment 

• Resources and experiences from which to 
write 
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Recipe for Success in 
Teaching Writing as a 
Process 



Use Overhead #4 to re- 
view effective practices 
in teaching writing as a 
process. (Harris & Gra- 
ham, 1992) 



Activity #1: 



• In groups of 3 or 4 al- 
low participants to dis- 
cuss which “ingredient” 
is the most difficult for 
each of them to incor- 
porate into their class- 
room. Encourage 
group members to offer 
suggestions. 

• Have participants 
share with the group a 
way they overcame any 
difficulty related to each 
bullet on Overhead #4.y 
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The Continuum of 
Writers 



Use the graphic on 
Overhead #5 to illus- 
trate the following 
points: 



• Students enter our 
classrooms with dif- 
ferences in motiva- 
tion, knowledge and 
skills, strategy and 
process use, and writ- 
ten products. 

• These differences fall 
along a continuum 
from struggling to ef- 
fective. 



• These differences af- 
fect the quality of their 
'.writing products. J 



Overhead #5 




A Closer Look at 
Effective Writers... 



/Activity #2: 'N 

• Provide the headings 
on Overheads #6 and 
#7. Ask groups to 
generate ideas of 
characteristics of ef- 
fective writers. 



Use Overheads #6 
and #7 to point out 
what research has 
found and what 
teachers already 
know but may not 
have put into words. 



Overhead #6 
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A Closer Look at 
Effective Writers.. 



Motivational Characteristics 

• Willing to take risks 

• Value writing for communication and 
enjoyment 

• Have experienced some prior success 

• Confident that they have something worthwhile 
to say 



Knowledge and Skills 

• Understand and apply fundamental rules of 
grammar, syntax, punctuation, and spelling 

• Have a well-developed vocabulary 

• Have knowledge of sentence and text structure 



6 
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Overhead #7 




A Closes Look at 
Elective Writers™. 



£ 



Processes 

• Use a recursive writing process, moving freely 
among planning, drafting, and revising 

• Engage in knowledge transformation to ideas, 
concepts 

• Self-monitor and reflect upon product and 
processes 

• Possess a repertoire of writing strategics 

Written Products 

• Show a clear sense of audience and purpose 

• Are well organized and coherent 

• Use appropriate grammar, syntax, punctuation, 
spelling, and word choice 

• Convey clear expression of ideas 

• Use well developed, appropriate elaboration 



7 



A Closer Look at 
Effective Writers, 



Use Overheads -#6"\ 
and #7 to point out 
what research has 
found and what teach- 
ers already know, but 
may not have put into 
words. (Wong, Wong, 

& Blenkinsop, 1989) 



Overhead #8 




Motivational Characteristics 

• Lack confidence and avoid risks 

• Have little intrinsic motivation for writing 

• Fail to understand or appreciate writing's 
purpose in their lives 

Knowledge and skills 

• Do not know the characteristics of good 
writing 

• Have little knowledge of text structure 

• Lack lower- and higher-order writing skills 

• Have a limited vocabulary 

• Have difficulty with rules of grammar, syntax, 
punctuation, and spelling 



8 



A Closer Look at 
Struggling Writers. 



Use Overhead #8 to 
explain that by under- 
standing the practices 
of effective writers, 
teachers can help 
struggling writers 
move along the contin- 
uum to becoming more 
effective. 
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A Closer Look at 



Overhead #9 



Struggling Writers, 
(cont) 



Use Overhead #9 to 
explain that by under- 
standing the practices 
of effective writers, 
teachers can begin to 
help struggling writers 
move along the con- 
tinuum to effective- 
ness. 



Helping Struggling 
Writers: We Can 
Make a Difference 



Cover the bottom half 
of Overhead #10 and 
complete Activity #3 
by asking participants 
to reflect on the first 
question. 



• After completing Ac- 
tivity #3, reveal the 2 nd 
question and solicit 
responses. Empha- 
size the three areas 
that instruction must 
target. Teacher ef- 
forts in each area will 
lead to improvements 
in all areas. For ex- 
ample, by teaching 
students how to think 
about writing, writing 
becomes an engag- 
ing and motivating 
task. 



After discussing this 
slide, transition to the 
next slide by posing 
the question, “So, 
how do we incorpo- 
rate these elements 
into our everyday 
teaching?” 



A Closer Look alt 

Struggling Writers. 



Processes 

• Write in linear fashion, fail to rethink initial 
decisions and attempts 

• Engage in "knowledge telling/' stating facts 

• Fail to monitor effectiveness of product or 
processes 

• Lack strategies for improving their writing 

Written Products 

• Are shorter in length 

• Lack coherence 

• Have missing critical parts 

• Are riddled with mechanical and 
grammatical errors 





Overhead #10 



Helping Struggling 
Writers: We Can Make a 
Difference 

Why do struggling writers struggle 



#3 



How can we as teachers make a 
difference? 




• Provide a motivating environment 



for writing. 

• Teach knowledge and skills and 

their applications. I 

• Model thought processes and 

| strategies (Think-aloud \ 

j technique). < 
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Bright Ideas 



Overhead #10a 





Success in the 
General Education 
Curriculum 



Note: This overhead is the first in a series of overheads that focus on 
adaptations for struggling readers and writers. These may include 
students with learning disabilities, emotional! behavioral disorders, 
mild to moderate cognitive disabilities, physical disabilities, atten- 
tion problems, the spectrum of autistic behaviors, and sensory im- 
pairment (both deaflhard of hearing and visual impairment). 

After Overhead #10, present Overheads #10a to #10e to provide 
an overview of the process for making adaptations and for intro- 
ducing various types of adaptations. 

After Overhead #64, present Overheads #64a to #64k to provide 
the participants with more specific examples of the three kinds of 
adaptations. 

• Use Overhead #1 Oa to explain that adaptations are key to the suc- 
cessful participation of struggling readers and writers in the gen- 
eral education curriculum. 



• Provide an overview of the process for making adaptations for strug- 
gling readers and writers. Explain that in making adaptations four 
key questions are asked. 

- What are the expectations for learning (e.g., what are the stu- 
dent outcomes that you expect which may vary for individual 
students)? For example, student outcomes may include read- 
ing on grade level by the end of the year. 



What are the setting demands (e.g., what are the specific tasks 
the student is expected to perform and what does the student 
have to do to successfully complete the task)? For example, 
the student can read, summarize, and answer a variety of ques- 
tions about grade level reading material. 



ERIC 



Enhancing Writing Instruction for Secondary Students 

18 




©right Idea® 




Success in the 
General Education 
Curriculum (cont.) 



Overhead #10a (cont) 



r 



What do I know about the student in the general education 
classroom in relation to his/her learning strengths and needs? 
For example, what are the student’s specific strengths and needs 
in reading? 






- What are my choices for adaptations (i.e., for students with 
disabilities think about what the IEP requires and what resources 
you might need to make these adaptations)? For example, will 
the student need high- interest/controlled-vocabulary text to be 
able to access subject matter on a topic? 



• Explain that answering these four questions assists teachers in 
selecting adaptations. Remind the participants to collaborate with 
other specialists, such as vision, auditory, speech/language, and 
technology. 



• Explain that a final step in the process is to determine how the 
adaptation(s) is working and make adjustments accordingly. This 
is an important key to the student’s success in the general edu- 
cation curriculum. For example, is the student able to answer 
inferential comprehension questions successfully? 

V J 



Individuals with 
Disabilities 
Education Act 
(IDEA 97) 



r 






Note to Presenter: With the reauthorization of the Individuals with Dis- 
abilities Education Act (IDEA 97), students’ with disabilities partici- 
pation in the general education curriculum and state! district assess- 
ments, such as TAAS, has increased as has general education teach- 
ers’ participation in the IEP process. You may want to highlight these 
recent changes using the information provided below as one resource. 
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Overhead #10a (cont) 



Explain to the participants that the law (IDEA 97) requires that ac- 
commodations or adaptations, modifications, supports, and supple- 
mentary aids and services be provided to ensure the success of 
students with disabilities in the general education curriculum (refer 
to IEP). 

Tell participants that IDEA 97 has also increased the participation 
of student’s with disabilities in district/state assessments. Explain 
that under IDEA special education students are expected to: (1) 
take the standard assessments, (2) take them with accommoda- 
tions, or (3) take alternative assessments. The IEP specifies if ac- 
commodations and modifications in the administration of these as- 
sessments or alternative assessments are to be used. 

Mention that IDEA 97 has also increased the general education 
teacher's role in the development, implementation, review, and re- 
vision of the student's Individualized Education Program. For ex- 
ample, goals and objectives may be targeted to be met in the gen- 
eral education classroom and monitoring is the responsibility of the 
general and special education teacher. 



fright Ideas 
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Student Success 

Adaptations 

Activity 



Overhead #10b 
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• Use Overhead #1 Ob to introduce this Activity and to explain that 
adaptations for students can be organized into three categories: 
designing instruction, adapting instruction or curriculum, and pro- 
viding behavioral support. For example, an adaptation for “de- 
signing instruction” might be including fewer problems per page, 
for “adapting instruction or curriculum,” an example might be en- 
larging print for a child with poor vision, and for “behavioral sup- 
port adaptations,” an example might be having a behavior plan in 
place to alter “out-of-seat behavior.” 

• Ask the participants to work in pairs and discuss one student with 
whom they have worked successfully. Have them list and explain 
three adaptations they used to support that student in each of 
these three areas. 



• Explain that each category will now be discussed. 

Note: You may use chart paper and self-sticking notes so that par- 
ticipants can display their ideas. Hang one piece of chart paper 
for each of the three types of adaptations. Ask participants to 
write their adaptations on the notes and put the notes on the 
appropriate chart paper. This can be an on-going activity through- 
out the workshop. 
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Overhead #10c 




TnuCintlt 
for Reading 
and Language Arte 



Instructional Design Adaptations 
Know Your Student 






• Plan for adaptations 

• Access resources 

• Collaborate 

• Integrate technology 

• Assess learning 

• Monitor student progress 
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Instructional Design 
Adaptations 



Use Overhead #10c to introduce the importance of instructional 
design adaptations. 

Explain that instructional design is critical for making adaptations. 
For struggling readers and writers to benefit from instruction, the 
teacher must plan for adaptations, access resources, collaborate, 
integrate technology, assess learning, and monitor student progress. 
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Instructional and 

Curricular 

Adaptations 



Overhead #10d 




Tans Canter 
for Reading 
and language Arts 



Instojctional and Cufticular- 

Adaptations 



''n? 



Instructional: 

• Consider students’ literacy levels and needs 

• Activate background knowledge 

• Use clear, simple directions 

• Provide opportunities to respond 

• Adjust pacing and provide feedback 



Curricular: 

• Make learning visible and explicit 

• Highlight key information/concepts 

• Break task or activity into steps 

• Use games to provide practice 

• Provide multiple ways to demonstrate learning 




10d 



Use Overhead #10d to introduce common examples of instructional 
and curricular adaptations. 

Mention that research supports these adaptations. (See Handout, 
“Suggestions for Adaptations” for typical adaptations.) 
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Overhead #10e 
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Behavioral Support Adaptations 






Strategies that increase appropriate student 
behaviors: 

• Provide structure and be consistent 

• Use proactive teaching 

• Teach alternative behaviors 







Behavioral Support 
Adaptations 



Use Overhead #10e to introduce behavioral support adapta- 
tions. 

Explain that a third type of adaptation focuses on behavioral 
support. 

Have participants give examples of how inappropriate class- 
room behaviors can interrupt the teaching and learning process 
and the type of strategies they use to promote positive behavior 
and a positive learning environment. Students learn better when 
behavioral supports are in place. 

See Handout, “Suggestion for Adaptations" for typical adapta- 
tions. 

Explain that later in the workshop participants will focus more 
intently on specific behavioral adaptations. 

Encourage the participants to think about adaptations as they 
continue the workshop. (Self-sticking notes and chart paper 
activity can be continued.) 
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Scaffolding 



Overhead #11 



Use Overhead #11 to 
introduce the concept 
of scaffolding, and 
how the three items 
discussed in the pre- 
vious overhead fit 
into a lesson cycle. 



• Emphasize that scaf- 
folding focuses on 
teaching a strategy, 
while building related 
knowledge and skills. 
This is important in 
that struggling writers 
lack the strategies 
that more effective 
writers use relatively 
spontaneously. 



• Refer participants to 
the Handout “Teach- 
ing a Strategy by 
Scaffolding” for more 
details. 

J 



Tips for Getting the 
Most Out of Your 
Scaffolding 



• Use Overhead #12 to 



present ways that 
teachers can most 
effectively use the 
time they spend scaf- 
folding. 



Helping students in- 
ternalize one or two 
key strategies is more 
effective in the long 
run than “covering” a 
plethora of tech- 
niques. Add strate- 
gies as students gain 
mastery. 



n Tmt Ctiilct 
LJb- for P-etAinq 

\ ind Language Art* 




1. Establish a motivating 
environment. 

2. Assess student needs. 

3. Select and explain a strategy. 

4. Build prerequisite knowledge and 
skills. 

5. Promote student mastery of the 
strategy. 

6. Model the strategy. , S' 

7. Practice collaboratively tok^ 
promote internalization. 

8. Encourage students to apply the 
strategy independently. 

9. Assess strategy mastery and use. 

10. Teach regulation of strategy use. 



(adapted from De La Paz & Graham, 1997; El Dinary el al„ 1995; Englcrt cl al., 1991; Pressley 
& Associates, 1995) 



Overhead #12 




T«xa* C«ttt*r 
for R«*ding 
*nd Ungutga Arts 



Tips for getting the most 
out of goti? scaffolding 



© Select wisely and keep it simple, 
Choose one or two strategies to teach 
students and provide scaffolding for 
those strategies. 

® Use record keeping, such as "status of 
the class" charts or checklists, to keep 
track of student progress and needs. 

© Break students into small groups based 
upon needs. Provide mini-lessons to 
groups of 4 or 5 students. 

• Do not remove the scaffolding too 
early. Teach for independent mastery 
and usage. 
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Overhead #13 



The Think-Aloud 
Technique 




The Think-Aloud 
Technique 




My First Wheels 



My first bike was blue and ha< 
a black seat, black tires, and 
chrome handlebars. It got ^ 
pretty banged up the first weekQ 
because I kept crashing and o 
wrecking. My dad told me that 
was normal, but I wanted it to 
stay pretty and new looking. 

I kept that bike for years and 
helped my younger brothers 
learn to ride on it Do you 
remember getting your first 
wheels'? Maybe you call the 
baby carriage and the tricycle 
your first wheels, but I don't 
count those! That new bike ( 
could really take me places - 
fast And I was the "driver." 



This seems 
like a weak slart,^ 
but 1 think I'Jl 
come back to'^, 
it later. 



Hmm... 1 wonderA 
if my audience -( 
has had similar 
experiencest- 



Use Overhead #13 to 
illustrate modeling. 
Explain the need to 
model the thinking pro- 
cesses of writing as 
well as the actions the 
writer takes. The goal 
of the think-aloud tech- 
nique is to make these 
processes and actions 
explicit through teach- 
er modeling and scaf- 
folding. The teacher 
models her thoughts 
as she writes. Stu- 
dents take on increas- 
ing responsibility for 
offering text and for 
explicitly stating the 
thought processes be- 
hind their choices. 
(Englert et al., 1991) 



Overhead #14 



Goal of Scaffolding 




T«x»t Center 
far Pacing 
and tdngu*g« Aru , 



&oal of Scaffolding 



The goal of scaffolding is to produce 
independent thinkers, learners, and writers! 




"A good teacher has been defined as one who 
makes himself progressively unnecessary/* 
—Thomas Carruthers 
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Use this Overhead #14 
to explain that the pur- 
pose of scaffolding is 
to develop indepen- 
dence. Point out how 
the role of the teacher 
and student change 
over time. 

Emphasize that the 
teacher can not be 
there forever for the 
student and therefore 
must create indepen- 
dent writers. 
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How is Writing Like 
Building a House? 



/• Use Overhead #15\ 
to introduce the ex- 
tended metaphor of 
writing as a building 
process. For exam- 
ple, builders use 
scaffolds as tempo- 
rary structure for 
holding workers and 
materials. In much 
the same way, teach- 
ers provide support 
through instruction 
(scaffold). 



Activity #4: Ingroups 
of three or four, par- 
ticipants can brain- 
storm similarities be- 
tween writing and 
building. 



Overhead #15 




Writers as Builders 



Overhead #16 



Use Overhead #16 to 
introduce the layout of 
the remainder of the 
notebook. In each 
phase of the writing 
process, the writer 
needs specific knowl- 
edge, skills, and strat- 
egies. Throughout 
the workshop, the ac- 
tivities titled “Building 
related knowledge 
and skills” are intend- 
ed to develop the pre- 
requisite skills for that 
particular topic. 
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Overhead #17 




Overhead #1 8 



Writers as Builders 
(con't) 



• Use Overhead #17 to 
discuss the impor- 
tance of purpose, au- 
dience, content, and 
form for writers. If time 
permits, lead partici- 
pants in a discussion 
of what happens when 
builders and writers fail 
to keep these con- 
cepts in mind as they 
construct. 



• In the following sec- 
tions of the notebook, 
there frequently will be 
questions that writers 
ask themselves as 
they write. These 
questions are intended 
to help writers keep 
their eye on the big 
picture by focusing on 
the purpose, audi- 
ence, content, and 
form of their writing. 




Tex** Ctnar 
fa R**4oyj 
aj* 5 l«rigu*g« Art* 




Planning 



Meeting with the architect 




Use Overhead #18 to 
introduce the concept 
that planning is just as 
essential to the writing 
process as it is to the 
building process. 



"Neither the sculptor nor the writer 
improvises offhandedly. Each begins 
with a sketch - the outer limits." 

-William Irmscher, 

Teaching Expository Writing 
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Keep in Mind... 



Use Overhead #19 to 
discuss recommen- 
dations for the plan- 
ning stage. 



When Planning... 

• Use Overhead #20 to 
highlight the differ- 
ences in how effec- 
tive writers and strug- 
gling writers ap- 
proach planning. 

* Refer participants to 
the Handout titled 
“Techniques for Dis- 
covering a Topic” if 
they need ways to 
help the struggling 
writer during this ini- 
tial stage of the pro- 
cess. 
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Overhead #19 




Tix»e Center 
for Reeding 
end Language Arte 



Keep in Mind... 



Planning occurs after 
determining a topic. 

Plans are continually revisited and 
revised throughout the writing 
process. 

Planning includes thinking about 
purpose, audience, content, and form. 

There is no one right way to plan. 



Overhead #20 



rn Texee Center 

end ^nguage Art* 


When Planning.. 


Effective Writers 


Struggling Writers 


• Set goals by 


• Spend little time 


reflecting upon the 


planning 


purpose, audience. 


• View planning as 


and mode of writing 


determining a topic 


• Systematically 


• Do not have an 


search their memory 


organizational plan 


for related 


• Lack effective 


information 


strategies for 


• Conduct research to 


generating content 


find new 


• Fail to research new 


information 


information 


• Organize the 


• Lack knowledge of 


collected 


text structure 


information 




• Reflect upon topics. 




ideas, content, and 




organization 




(See El Diuary el at. 1995: Graham, Schwartz, A MacArthur. 1995: Mac Arthur el at.. 1995: Nc Kronur 


A Barenhaum,l99l: If’n/itf, W'twjf. A Blcnkiasap. 1959) 20 
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Overhead #21 




Teach Students Related Knowledge and Skills by : 

• Showing examples of writing for different 
purposes. Help students identify purpose. 

• Brainstorming a list of reasons for writing 
and posting it in the classroom. 

• Explaining the relationship between text 
structure and purpose. 

• Having students record their answers to the 
meta-cognitive questions. 
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Planning for 
Purpose 



• Use Overhead #21 to 



introduce appropriate 
questions to help stu- 
dents think about pur- 
pose during the plan- 
ning phase. The 
think-aloud technique 
can be used to model 
these questions. 



• Suggested teaching 
activities are intended 
to build the related 
knowledge and skills 
that will support the 
students’ understand- 
ing of planning for 
purpose. 



Note: Use your writing 
samples with this 
overhead. 




Overhead #22 




Planning for Audience 




Teach Students Related Knowledge and Skills by: 

• Brainstorming possible audiences and discuss 
characteristics of each. 

• Discussing the effects of audience on what you 
say (content) and how you say it (style), 

• Showing examples of writing that effectively 
reach the intended audience and writing 
which doesn't. Discuss reasons. 

• Having students record their answers to the 
meta-cognitive questions. 



22 



Planning for 
Audience 



Use Overhead #22 
to introduce appro- 
priate questions to 
help students think 
about “audience” 
during the planning 
phase. The think- 
aloud technique can 
be used to model 
these questions. 



Suggested teaching 
activities are intend- 
ed to build the relat- 
ed knowledge and 
skills that will support 
the students’ under- 
standing of planning 
for “audience.” 



O 
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Planning for Content 



Overhead #23 



Use Overhead #23 to 
introduce appropriate 
questions to help stu- 
dents think about 
“content” during the 
planning phase. The 
think-aloud technique 
can be used to model 
these questions. 



• Suggested teaching 
activities are intended 
to build the related 
knowledge and skills 
which will support the 
students' understand- 
ing of planning “con- 
tent." 



• Refer participants to 
Handout “Techniques 
for Discovering a Top- 
ic." Explain that 
Handout “Techniques 
for Exploring a Topic 
and Determining 
What You Know” con- 
tains techniques to 
help students think 
about what they know 
about their topic. 

J 




Center 
for (folding 
nwd fonguigl Am 



Planning for Content 




Teach Students Related Knowledge and Skills by: 

• Demonstrating how different prewriting 
strategies can be used to generate and 
organize what a student knows. 

• Conducting a mini-lesson on research 
techniques. 

• Having students record their answers to the 
meta-cognitive questions. 



23 
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Overhead #23a 




Tutu Cantor 
far Reading 
and Language Art* 



Plaraiiug 



for StmggMp§ Writes 




Strategy: Webbing 



4, Beak , 




Possible Adaptations 

Activate prior knowledge 
through webbing. 

Model webbing with 
multiple examples. 

Limit the number of web 
branches. 

Provide a peer scribe. 

Use color-coding to 
highlight categories. 

Provide graphic organizers 
(Semantic Map, Venn 
Diagram) to record ideas. 

Access library materials. 
Use self-sticking notes for 
arranging and rearranging. 

Allow nonwriters to use 
illustrations to depict 
ideas. 



23a 



/• Use Overhead #23a to begin a discussion of adaptations for each'\ 
stage of the writing process. Tell participants that webbing is one strat- 
egy that often times helps struggling writers because it provides struc- 
ture to the planning stage of the writing process. Suggestions for adapt- 
ing the webbing process are outlined under “Possible Adaptations.” 

• Also mention to participants that the writing guide covers the four 
processes of writing: planning, drafting, revising, and editing. They 
will find adaptations for struggling students in each of these areas. 

• Tell participants that after brainstorming the ideas related to the topic, 
the students can categorize the ideas and discuss the categories for 
which they have the most knowledge. Teachers may want to limit the 
number of categories and use self-sticking notes to assist struggling 
writers. 




Planning for 
Struggling Writers 



For example, if “owls” is the topic of study, students might brainstorm 
words such as beak, nocturnal, talons, feathers, rodents, birds, and 
so forth. Students can categorize the words into habits (nocturnal), 
body parts (beak, feathers, talons), and food (rodents, birds), and 
then rearrange the web so that “owls" is at the center surrounded by 
the categories. Each category has details listed around it. Using self- 
sticking notes allows for easy rearranging. 

• Explain to participants that webbing is helpful with both expository 
and narrative text. 



Note: At the planning stage, limiting the number of categories used in 
the web can be helpful because students can focus on fewer, but 
more important ideas. 



BIST COW AVAILABLE 
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Planning for Form 



Overhead #24 



Use Overhead #24 to 
introduce appropriate 
questions to help stu- 
dents think about 
“form” during the 
planning phase. The 
think-aloud tech- 
nique can be used to 
model these ques- 
tions. 



• Suggested teaching 
activities are intend- 
ed to build the relat- 
ed knowledge and 
skills that will support 
the students’ under- 
standing of planning 
for form. 



Note: Examples of text 
structures to show 
include: narrative, 
compare/contrast, 
explanation, prob- 
lem/solution, thesis/ 
statement and the 
arrangement of ideas 
within them. 




To**# Center 
for Pooding 

bgpgiwgft Art# 



Planning fo? Form 




Teach Students Related Knowledge and Skills by : 

• Showing examples of different text 
structures, and examining the arrangement 
of ideas within them. 

• Having students record their answers to 
the meta-cognitive questions. 
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Overhead #25 



Keep in Mind... 




Fo?m NOT Formulas; S 

it 



V 

"...teachers need to realize that there are no 
absolute text structures or categories, but, rather, 
there are predictable structures that act as vehicles 
or frames with which writers and readers can begin 
to predict, interpret, organize, and discuss the 
content for a given topic and writing purpose." 

(Englert & Mariage, 1991) 



"Instead of talking about ’good organization' in the 
abstract or advocating one plan of organization in 
preference to all others, the teacher should 
recognize the interconnections of form and content, 
and help students quietly in the subtle and 
personal task of choosing a form that suits well 
their ideas and emphases." 

(Larson, 1976) 



25 



Use Overhead #25 to 
emphasize that en- 
couraging students to 
think about form is 
NOT the same as pro- 
moting formulas for 
generating content to 
fit. Teachers should be 
encouraged to teach 
text structure and the 
flexible nature of pre- 
dictable forms without 
limiting students to for- 
mulas such as “the 
five-paragraph 
theme." For a more de- 
tailed discussion of this 
topic, refer participants 
to Irmscher (1979). 



3 
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Overhead #26 




Texas Ccnur 
far peadir*) 
and language Arts 




“A writing plan is an artist's sketch, a 
carpenter's plan scratched on a board, a cook’s 
recipe that will be changed during the cooking. 
A writing plan is not an order or a binding 
contract It is an educated guess.../' 

(Murray, 1996, p. 82) 




Before students begin drafting, they need 
to have a PLAN. This plan can take many 
forms such as 

• formal and informal outlines 

• graphic representations 

• any other technique for arranging and 
sequencing ideas. 
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Generating a Writing 
Plan 



Use Overhead #26 to 
emphasize that while 
much planning takes 
place in the writer’s 
head, most writers find 
it helpful to generate a 
written plan to help 
guidetheir efforts during 
the subsequent stages 
of the writing process. 



Refer participants to the 
Handouts “Webbing," 
“Persuasive/Descriptive 
Writing," “Compare/ 
Contrast Writing" for 
sample graphic organiz- 
ers. For a more exten- 
sive discussion of plan- 
ning alternatives, refer 
participants to Murray 
(1996). 
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The Planning 
Conference 



Use Overhead #27 to 



introduce how confer- 
encing can be used as 
a tool for helping stu- 
dents plan more effec- 
tively. Refer participants 
to Handout “The Plan- 
ning Conference” for 
more specific informa- 
tion on the roles of the 
writer and partner dur- 
ing this conference. 



Emphasize that the pur- 
pose of the conference 
is to allow the writer a 
forum to receive feed- 
back on his or her ideas. 
The primary role of the 
partner is to suggest 
ideas and give a prelim- 
inary evaluation of the 
writers planning. 



Overhead #27 




Tips for Planning 
Conferences 



Use Overhead #28 to 
provide tips for plan- 
ning conferences. 
(De La Paz & Gra- 
ham, 1997) 



Tell participants: 



• Students should be 
able to “conference” 
effectively with the 
teacher in whole 
class instruction, and / 
or in small group in- 
struction before work- 
ing in dyads. 

• Conferences often 
fail because students 
do not have an agen- 
da for the conference, 
have failed to internal- 
ize the process, and / 
or have little owner- 
ship of the product, y 

ERic'k 



Overhead #28 




Tips for Planning 

Conferences „„ 

Spend class time modeling and scaffolding nfemr 
: appropriate "conferencing." 



P&L r Enlist the support of parents, volunteers, and aides to 
help so that struggling writers are not once again left 
behind. 



ui Provide students with visual and verbal reminders of 
“• iheir roles until they gain competence. 




Monitor students closely and provide feedback. 




Practice conferencing frequently. 



Confer slru ggl* n g students to identify topics for 
.yraj mini-lessons and to review their answers to the meta- 
cognitive questions from purpose, audience, content, 
and form. 

mr Select student partners carefully. Struggling writers 
should have partners who provide specific feedback 
with sensitivity a couple of points at a time. 

28 
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Overhead #29 




Rsmslngtl'xs Plan 



"Flan is revision at its purest... The 
revised plan allows you to avoid a 
finished draft that does not meet the 
teacher or employer's assignment." 

(Murray, 1996, p. 110) 




After conferencing, students should 
revise their plans, incorporating any 
changes after the planning conference. 
Revised plans should be shared with the 
teacher or the conference partner. 

Revising now saves time and energy 
later! 



Overhead #30 
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Word processing programs help students: 

• Answer questions when planning 
their writing. 

• Easily organize and reorganize their 
written thoughts during the 
planning stage. 

• Develop outlines using the 
conventional form or a software 
organizational tool. 

• Easily make changes to their 
outlines. 



Revising the Plan 

• Use Overhead #29 to 
remind participants 
that plans are flexible, 
and that students 
should be encour- 
aged to revise their 
plans as necessary 
after conferencing. 



Using Computers 
for Planning 

z'' 

• Use Overhead #30 to 
introduce the idea that 
word processing pro- 
grams and organiza- 
tional software tools 
are a good way for stu- 
dents, particularly 
struggling writers, to 
get preliminary 
thoughts on paper. 

• Discuss the availability 
of computers in partic- 
ipants’ schools and 
how they can facilitate 
student access to com- 
puters. 

• Note: It is important to 
discuss the need to al- 
low opportunities for 
students to develop 
keyboard skills and fa- 
miliarity with the word 
processing program 
before beginning the 
writing process. 

• Tell participants we will 
now focus on the d raft- 
ing stage of the writing 
process. 
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Drafting 



Use Overhead #31 
to introduce drafting 
as a stage in the 
writing process 
analogous to the 
beginning stages of 
building. 

Explain that when 
building a house, 
the plan is used to 
lay a foundation and 
frame the house. 
For the purposes of 
our analogy, stu- 
dents can think of 
drafting paragraphs 
as framing and 
building rooms. 
Rooms fit together 
to form a unified 
house. Doors and 
hallways allow 
movement among 
rooms, just as tran- 
sitions allow the 
reader to move 
smoothly from para- 
graph to paragraph. 



When Drafting... 

x ' 

• Use Overhead #32 
to emphasize the dif- 
ferences between 
effective and strug- 
gling writers during 
drafting. 
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Overhead #31 
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"Writing is thinking. And as we 
think our thoughts change. We use 
language to discover what we 
know, what it means, and how we 
feel about it." 

(Donald Murray, 1996, p. 114) 



Overhead #32 



n T«xas Canter 
for F«*dlr*j 

Laf'gytg* Art, 


When Drafting... 


Effective Writers 


Struggling Writers 


• Keep the plan in 


• Write whatever 


mind while drafting 


comes to mind with 


• Monitor whether 


little thought for 


the draft fulfills the 


purpose, audience. 


plan 


or form 


• Monitor whether 


• Focus rigidly on 


the draft and/or the 


mechanics, rules. 


plan is effective 


and formulas rather 


• Anticipate and 


than meaning 


answer reader's 


• Lack knowledge of 


questions 


text structure 


• Rely on a variety of 


• Take few, if any. 


drafting strategies 


risks 


(See El Dinary el al. 1 995; Graham, Scbavrtz, 


<t MacAnhur, 1993: Mac Arthur el al„ 1995: 


Sert'camer A Rarenlxium. 1991 ; Wang, IVoag, A Rlenkinsap, 19X9) 32 
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Overhead #33 



Building the Draft 




Building the Draft 



Introductions: The Entranceway 



Purpose: 



What do I want to accomplish 
I in my introduction? What 
lead will help accomplish my 
j purpose and give direction to 
j the rest of the paper? 



Audience 

Content: 

Form: 



What type of lead would | 
best capture my reader's 
attention? 

!| What ideas do I need to 
j introduce or explain? How 
| can I introduce my ideas? 



How should I organize my 
introduction material? What 
first? Next? 




Because writers usu- 
ally draft section by 
section, this over- 
head presents the 
meta-cognitive ques- 
tions a writer needs to 
contemplate as he or 
she drafts an intro- 
duction. 



Use Overhead #33 to 
explain that an intro- 
duction is much like 
the front door of a 
house: it is the en- 
tranceway into the 
rest of the paper and 
is the first impression 
the reader has of the 
paper. 



Overhead #34 




T«x«f CtrxW 
far folding 
and Lojiguaga Atu 



Building the 



Introductions: ’Hie Entranceway 




Teach Students Related Knowledge and 
Skills by: 

• Demonstrating effective 
introductions and determining 
critical attributes. 

• Introducing strategies for gaining 
the reader's interest by describing 
and showing examples of their 
use. 



BEST COPY AVAILAEILIS 
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Building the Draft 
(con't) 



Use Overhead #34 to 
suggest that activities 
are intended to build 
student familiarity with 
effective introductions. 



• Refer participants to 
the Handout “Drafting 
Strategies” for a list of 
effective introductory 
techniques. 




3 
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Building the Draft 



Overhead #35 



(con't) 



Use Overhead #35 
to introduce the 
questions a writer 
would need to con- 
template as he or 
she drafts body 
paragraphs. 

Remind partici- 
pants that students 
who struggle with 
writing will require 
frequent teacher 
feedback. Ask par- 
ticipants how this 
can be accom- 
plished. 




T«x*c Center 

for Raiding 

«nd Ungu*g# Art* 





Audience: What level of formality do I want 





to use for this audience? What 
transition words will help my 
reader know that this idea relates 
to the other ideas? 


Purpose: 


Where can I use elaboration to 
help fulfill my purpose? Does this 
sentence state my idea clearly? 


Content: 


What else do I know about this 
idea? How can I explain this idea? 


Form: 


In how many ways am I sticking to 
my plan? 



• Note; Review with struggling writers their 
answers to these questions. 
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Building the Draft: 



(con't) 



Overhead #36 



In order to draft effec- 
tively, students must 
be able to generate 
sentences, elaborate, 
and organize para- 
graphs. Struggling 
writers often have dif- 
ficulty with all of these 
processes and will 
need specific instruc- 
tion in strategies. 



• Use Overhead #36 to 
review techniques 
participants can use 
to assist students dur- 
ing the drafting stage. 



Refer participants to 
relevant handouts 
“Paragraphing,” 
“Sentence Expansion 
Strategy,” and “Sen- 
tence Generating 
Strategy.” 







Teach Studsrrts Related Knov/ledge and Skills 
by: 

• Using paragraph structure, stressing its 
flexible nature. 

• Teaching them to develop topic sentences, 
detailed supporting sentences, and 
concluding sentences. 

• Drawing from a repertoire of elaboration 
techniques, and giving examples and 
modeling each type. 

• Providing a sentence-generating strategy. 

• Elaborating at the sentence level. 
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Building the Draft 




Building the Draft 



Conclusion; Edtingj thrauglx thc; Entrance 



Audience: 



Purpose; 

Content: 

Form: 



i How can I make an 
; impression on my audience 
! and/or cause them to think? 
How can I avoid leaving my 
reader feeling confused? 

How can I reiterate my * 
purpose? I 

j How can I summarize my 
I main point(s)? 

How should I order my 
conclusion? 




(con't) 



Use Overhead #37 
to present the 
questions a writer 
may ask while 
drafting a conclu- 
sion. 



Overhead #38 
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Building the Draft 




Teach Students Related Kaowledge> 
and Skills by: 

• Using examples of successful and 
unsuccessful conclusions to 
emphasize that effective 
conclusions summarize content 
and appeal to the reader. 

• Modeling think-aloud techniques 
that effective writers use to 
conclude a text. 

• Guiding students in the use of 
purpose, audience, content, and 
form questions to choose among 
techniques. 
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Building the Draft 
(con't) 



Struggling writers 
may have little under- 
standing of the pur- 
poses of conclusions 
or techniques to use 
to conclude the text. 
Use Overhead #38 to 
explain ways to help 
writers generate 
good conclusions. 



Refer participants 
back to questions 
students answer for 
purpose, audience, 
content, and form 
(Overheads #21-24). 



COPY MMMMW 
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Bright Ideas 




Overhead #38a 
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■ Drafting 
for Struggling Writers 




Drafting for 
Struggling Writers 



Strategy: Timed, Free Writing 



• Activate prior knowledge. 

• Suspend normal writing 
conventions temporarily. 

• Allow sentences, phrases, or word 
lists. 

• Encourage the student to write for 
the specified time. 



• Use Overhead #38a to introduce the strategy of timed, free writing. This 
strategy is designed to help students get their ideas on paper. For ex- 
ample, timed writing allows students to have a free flow of thoughts with- 
out concern for punctuation, spelling, and/or organization. Students are 
encouraged to write whatever comes into their minds related to the topic. 

• Activate prior knowledge to enrich the quality of the students’ writing. 
Without this, struggling writers frequently produce very little. To begin to 
activate the thought process the teacher and students should discuss 
the topic and make connections to what they know about the topic. 

• Mention to participants that procedures for timed, free writing are listed 



- give the amount of time (around 3 minutes) to be spent on writing 
and explain that the conventions of writing do not apply at this time; 

- remind the students that they can write words or phrases, not just 
sentences and that they must write continuously for that specific 
time period; 

- set the timer and have the students begin writing; 

- allow students to partner to discuss their writing and elaborate on 



Note: Have the students count the number of words written and graph 
the results. This can be done periodically and kept as a record of progress. 





below: 



ideas. 



V 





Enhancing Writing Instruction for Secondary Students 




The Drafting 
Conference 



Overhead #39 



f~~] Texas Center 
for Reading 
*rvi Language Arts 


The Drafting 
Conference 


The Writer 


The Partner 


1. Explains purpose, 
audience, content, and 
form to your partner. 


1. Listens and notes 

• intended purpose 

• intended audience 

• intended content 

• intended form 


2. Reads your draft or a 
selected portion of your 
draft. 


2. Listens to draft 


3. Asks partner questions 
to help you improve your 
draft. 

e.g., Do you understand 
what / am trying to say? 
How can I add more 
elaboration here? 

What could I say to make my 
purpose clearer? 


3. Answers your 
partner’s questions. You 
may need to reread parts 
of the paper. 


4. Records any ideas or 
changes. 


4. Identifies the parts 
that seem to follow the 
plan. Suggests ways to 
improve. 
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Use Overhead #39 to 
suggest roles for the 
writer and partner dur- 
ing the drafting con- 
ference. 



• Struggling writers of- 
ten get stuck during 
drafting or get off 
track. Drafting confer- 
ences are one means 
of helping the strug- 
gling writers when 
they need it the 
most... while they are 
writing. 

• Note: The purpose of 
the drafting confer- 
ence is to empower 
the writer. The writer 
is in charge of the 
drafting conference. 
Teach partners to pro- 
vide feedback con- 
structively. 



Overhead #40 




• Drafting conferences 
are intended to be 
brief and to be dictat- 
ed by the needs of the 
writer at a particular 
time during drafting. 



Refer participants to 
Handout "The Draft- 
ing Conference.” 



Drafting Tips from 
the Classroom 



Use Overhead #40 to 
remind participants of 
tips that will make the 
drafting stage more 
productive for stu- 
dents. 



J 
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Using Computers 
for Drafting 

/•" Use Overhead #41 tcT\ 
discuss how technolo- 
gy can help struggling 
writers begin the pro- 
cess of drafting their 
written work. 

• Struggling writers expe- 
rience difficulty with 
generating a draft of 
their ideas which results 
in multiple erasures 
and/or limited written 
production. 

• Word processing can 

be used to encourage 
students to write ideas, 
knowing that elabora- 
tion and editing can be 
done easily. J 

Revising as 
R emodeling 

/•” Use Overhead #42 to\ 
emphasize that by the 
time struggling writers 
reach revision, they are 
often tired of writing and 
are ready to “recopy'' 
and turn in their papers. 

• Ask participants if any- 
one has ever remodeled 
his/her house. How did 
this process begin? Em- 
phasize that remodeling 
occurs out of a dissatis- 
faction with the way 
things are and a vision 
of the possibilities. The 
teacher’s job is to help 
engender both dissatis- 
faction and vision in stu- 
dents. For students who 
struggle with writing, the 
“dissatisfaction” step 
should be handled with 
sensitivity to their years 
of failure with this task. 
Target a few areas at a 
time to prevent over- 
whelming students with 

V numerous revisions, y 




Overhead #41 
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Using Computers for 



Word processing programs can be used to 
help students: 

• Begin the process of writing a first 
draft. 

• Make changes as they proceed 
without the frustration of erasing. 

• Incorporate feedback more easily 
from peer conferences. 
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Overhead #42 




"Tell any group of teachers in a workshop 
that revision is the key to good writing and 
you'll generally see hearty nods of 
agreement. The trouble is, so much energy 
has been spent on pre-writing and drafting 
before we ever get there. Revision is like the 
last stop on a long, long vacation. 

Everybody is tired and really wants to get on 
home, even if it means missing a few 
things." 

(Spandel & Stiggins, 1990, p. 106) 
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Overhead #43 



When Revising... 



[""] T«xas Ctritt? 




X and I*rgu*g« Art* 


When Revising- 


Effective Writers 


Struggling Writers 


• Focus on 


• Can't identify what 


organization of text 


would improve their 


as a whole 


writing 


• Evaluate text in 


• Often fail to 


terms of goals 


recognize errors and 


• Emphasize 


lapses in meaning 


substantive revision 


• Lack strategies and 


• Check grammar, 
syntax, spelling, and 
word choice 


skills for solving the 
problems they can 
identify 




• Make revisions that 




do not improve 
quality of text 


(See Ei Diuarv ctal. 1995: Graham. Schwartz. A MacArthur. I99A; Mar. Arthur et at.. 1995: 


MacArthur, Graham. A Schwartz. 1991: Neuva, 


nter A ttarenhaum. 1991: Wong. Wong. A 


Hlcnki lUtf/i. I9H9) 
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Use Overhead #43 to 
emphasize that effec- 
tive writers do make 
substantive revisions 
while struggling writ- 
ers fail to make mean- 
ingful revisions for the 
reasons listed. 



Overhead #44 



Suggested Steps in 
Revision 

“Revision is a problem solving process” 

— Pressley & Associates, 1990 

Phase I 

1. Read each paragraph. At the end of each 
paragraph, use purpose, audience, content, and 
form questions to "locate a problem. " 

2. Use related knowledge and skills to improve the 
paragraph, make choices about adding, deleting, 
substituting, and rearranging. 

3. Make changes or mark areas for possible changes. 

4. Continue reading and evaluating the next 
paragraph. 

(udupicd (rum Kll/gerald & Murkhum, IVK7) 

Phase II 

After reading each paragraph, read each sentence, 
answering the following questions for each 
sentence: 

• Does it make sense standing alone? 

• Is it connected to my main idea? 

• Can I add more? 

(uduplrd from Harris & Gmham. IVV2) 
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Suggested Steps in 
Revision 



Use Overhead #44 to 
discuss revision steps. 
The first step in revi- 
sion is locating a prob- 
lem. Students likely 
will be more able to lo- 
cate these problems if 
they begin to evaluate 
their own work section 
by section or sentence 
by sentence rather 
than trying to tackle the 
piece as a whole. 



Remind participants to 
model and scaffold this 
process. 
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Revising as 
Remodeling (cont) 



Use Overhead #45 
to introduce the four 
basic options in revi- 
sion-adding, delet- 
ing, substituting, and 
rearranging. 



• Adding information is 
generally the easiest 
revision technique 
for struggling writers 
and will generally im- 
prove their writing 
because most writ- 
ers fail to give 
enough information 
(Pressley & Associ- 
ates, 1990). 

J 



Overhead #45 




Revising for 
Purpose 



• Use Overhead #46 
to present the 
questions a writer 
may ask while re- 
vising for purpose. 

A/ofe: Remind partic- 
ipants to review 
with their students 
their answers to 
these questions. 
Students can high- 
light parts of their 
paper that answer 
the questions. 




Overhead #46 
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Overhead #47 




teach Students Related Ihowledge and 1 Skills 

by: 

• Identifying a variety of writer's purposes 
through the use of examples. 

• Revising for purpose by displaying an 
example of a paragraph that fails to 
contribute to its intended purpose. 

• Providing modeling, scaffolding, and 
practice before asking students to revise 
their own paragraphs independently for 
purpose. 

• Highlighting sentences or words that 
clearly state the purpose. 



Revising for Purpose 
(cont.) 



Use Overhead #47 to 
describe techniques 
that can be used to 
help students revise 
their drafts. 



• Before students will be 
able to make meaning- 
ful evaluations of their 
purpose or revise for 
purpose, they must 
possess the relevant 
background knowl- 
edge and skills. 



Remind participants to 
model how adding, de- 
leting, substituting, or 
rearranging may be an 
appropriate method of 
revising for purpose. 



Overhead #4 8 
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Revising for Audience 




Is my choice of words 
appropriate for my audience? 

’ Is the degree of formality 
appropriate for my audience? 

Is there anything my audiench 
might not understand? 

Have I answered all of my j 
- reader's questions?/ 



Teach Students Related ftiowledge and' 
Skills by: 

• Using examples and modeling to teach 
students to identify writing that may fail 
to reach its intended audience. 

• Demonstrating how adding, deleting, 
substituting, and rearranging can be used 
to revise for audience. 

• Using mini-lessons on style and diction 
to demonstrate and teach revision for 
audience. 



Revising for 
Audience 



Use Overhead #48 to 



present the questions 
a writer may ask while 
revising for audience. 



• Before students will be 
able to make meaning- 
ful evaluations of their 
audience or revise for 
audience, they must 
possess the relevant 
background knowl- 
edge and skills. 



• Remind participants to 
view students' an- 
swers to these ques- 
tions. 
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Revising for 
Content 



Use Overhead #49 
to present the 
questions a writer 
may ask while re- 
vising for content. 



Overhead #49 
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Revising for Content 



Where have I stated my mahfidea? 

Have I included all the ideas from my plan? 

Have 1 told enough? Have I explained my 
r ideas so clearly that my reader will know 
exactly what 1 mean? 

* In what places can 1 add elaboration to make my 
meaning clearer? 

Does my elaboration support the main idea? 

^Vhat parts aren't really related to my main ideas?\ 
y Can I delete them? 

What parts don't make sense? 

Have 1 said the same thing over an 
\over? Is it effective? , 

) 




Revising for 
Content (con't) 



Before students will 
be able to make 
meaningful evalua- 
tions of their con- 
tent or revise for 
content, they must 
possess the rele- 
vant background 
know-ledge and 
skills. 



Use Overhead #50 
to provide exam- 
ples of knowledge 
and skills that may 
need to be devel- 
oped. The teacher 
will need to scaffold 
these skills. 



Overhead #50 




T«x*t Ccnur 
for fueling 
and language Arts 



Revising for Content 



Teach Students Related ftiowledge: and. 
Skillsby:: 



• Identifying and evaluating main 
ideas and elaboration. 

• Locating common problems with 
content: 

• unclear main ideas 

• unrelated or ineffective 
elaboration 

• insufficient elaboration. 

• Revising by adding, deleting, 
substituting, or rearranging 
information. 

• Making elaboration specific. 
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Revising for Form 



• Have I organized my ideas' into 
paragraphs according to my plan? 

• Does each section support my meaning? 

• Does the order make sense? 

• Does each point lead to the next? 

• Are my ideas connected by transitions? 

• Is there any part I should move? 

Do I have an introduction, body, and conclusion? j 

• Does the structure of the draft support and 
advance the message? 



Revising for Form 

Use Overhead #51 to 
present the questions 
a writer may ask while 
revising for form. 



O 
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Overhead #52 
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Revising for Form 



Teach Students Related Kiowledgai and). 

Skills by r 

• Teaching strategies for 
rethinking organization after 
drafting by rearranging words, 
sentences, and paragraphs. 

• Providing techniques for 
sentence level revision. 
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Revising for Form 
(con't) 



(* Use Overhead #52 to 
provide examples of 
knowledge and skills 
that may need to be 
developed. 

• Before students will 
be able to make 
meaningful evalua- 
tions of their organi- 
zation or revise for 
form, they must pos- 
sess the relevant 
background knowl- 
edge and skills. 

• Refer participants to 
Handout “Strategies 
for Revising Sen- 

i fence Structure.” y 
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Overhead # 52 a 




Revision for 
Struggling Writers 



Strategy: Color Coding for Expansion 



First Draft 



1 saved my money to buy a car. 

I saved fora long time and wanted it bad 1 ! 
thought about it a lot. 

When I was sixteen, 1 got the money from the 
bank and 1 bought it. 



For the last three years l saved every penny I 
could get my hands on so that l could buy a 
car. 1 saved for a long time and wanted it bad. 

I thought about it a lot Then my sixteenth 
birthday arrived. I was thrilled to go to the 
bank, withdraw all my savings, and go with my 
father to place my down payment on this 
incredible purchase. 



• Use Overhead # 52a to explain to participants how to use a col- 
or-coding revision strategy for expansion. 

• Explain to the participants that to begin the color-coding process, 
the teacher or peer editor chooses and highlights one or two 
sentences for the students to expand (i.e., use more complex 
form and content). If the students cannot expand the sentence(s) 
on their own, modeling should be used to demonstrate how this 
is accomplished. For example, the teacher can provide a list of 
adjectives and ask the student to add at least one “describing 
word” per sentence. 

• Tell participants that the “First Draft” is an example of “bare bones” 
writing and that the “Working Draft” shows the paragraph after 
expansion of the first and fourth sentences. Mention that having 
students ask themselves at least two questions regarding each 
sentence can help them expand sentences. 

• Refer participants to the Handout, “Revisions for Struggling Writ- 
ers: Stages of Expansion,” to give them an example of how ex- 
pansion can be used across drafts. 



Working Draft 
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Overhead # 52 b 





Additional ideas for revising; 



Revision for 
Struggling Writers 



• Use teacher conferencing. 

• Highlight sparingly. 

• Choose specific colors for coding. 

• Teach one revision at a time. 

• Encourage peer questioning. 

• Use graphic organizer. 

• Provide access to computer. 



• Use Overhead #52b to provide additional information on revision strat- 
egies and color-coding. 

• Use teacher conferencing with the struggling student to discuss and 
model expanding on the existing draft. 

• Highlight a few sentences that need expansion. By highlighting a small 
amount of text the student can focus more clearly and with less frustra- 
tion than when dealing with the entire passage. 

• Choose a specific color for each revision type (i.e., yellow for expan- 
sion: adding more complex content or form; red for elaboration: clarify- 
ing ideas that are presented). 

• Teach one revision type at a time (e.g., expansion, elaboration). Se- 
lecting only one reduces frustration for the struggling student. 

• Use peer questioning to guide the writer toward expansion. Explain to 
the participants that before using the peer questioning process as 
mentioned on the overhead, students should be familiar with using 
effective techniques to develop expansion and to provide feedback. 

• Use a graphic organizer for each sentence if needed. Place the sen- 
tence in the center and add at least two additional pieces of informa- 
tion. 

• Suggest to participants that many students find using a computer for 
revision makes this task far less challenging because many revisions 
can be made quickly and easily providing students possess basic word 
processing skills. 
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Revising Tips from 
the Classroom 



Use Overhead #53 
to introduce tips in- 
volved in implemen- 
tation. 

Remind teachers 
that modeling the 
processes involved 
in revising is easy if 
teachers are active- 
ly involved in revis- 
ing their own work 
and model this pro- 
cess for students. 



Revision 

Conferences 



Use Overhead #54 
to explain confer- 
encing as an impor- 
tant revision tool. 
Through a variety of 
groupings, strug- 
gling writers can re- 
ceive the support 
they need to even- 
tually be able to re- 
vise independently. 

Ask participants 
what the strengths 
and weaknesses of 
each type of confer- 
encing are. 
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Overhead #53 
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Revising Tips from 
the Classroom 



Encourage choice— this improves 
motivation. 







Encourage additions-most student 
writing is underdeveloped. 






Facilitate peer conferencing and 
consultation. 



Jri Pose questions related to purpose, 
u ,rrf audience, content, and form. 



Overhead #54 




Revision Conferences 




^ jj ha 



Independent Revision 
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Overhead #55 




The Revision 
Conference 



| Step 

S|> 



The partner listens and praises. 



The writer and partner 
reread and evaluate. 



The writer records 
| questions, comments, and 
j suggestions. 



i The writer asks the partner 
j questions about step 3. 



| Discuss questions, comments j 5 



and suggestions with the writer, j N 


| The writer 


(Step 6 


revises. 
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The Revision 
Conference 



Use Overhead #55 to 
introduce suggested 
steps in the revision 
conference. 



• Refer participants to 
“Peer Revision Guide" 
Handout which can be 
used as a guide for stu- 
dents. 

• Remind participants 
that scaffolding is es- 
sential to avoid confer- 
encing problems. 




Revision 
Conferences: Tips 
from the Classroom 



Overhead #56 
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Revision Conferences: 
Tips from the 
Classroom jump 



Students need to be taught to 
f conference effectively. 




While conferencing, other students can 
be engaged in reading, writing, or peer 
conferencing. 

Modeling is extremely important in 
teaching conferencing. Prepare a 
monologue in which you play the role 
of both the writer and the peer to 
demonstrate; ask for a volunteer from 
the class to help model conferencing, 
enlist help of a teacher or aide, or tape 
record a good conference. 



5 A 
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Use Overhead #56 to 
emphasize that class 
time spent teaching 
conferencing will pay off 
in the long run by mak- 
ing students more in- 
dependent. 

Remind participants 
that this will include 
teaching them how to 
give specific praise; ask 
helpful questions; make 
constructive com- 
ments; and give sug- 
gestions. 

Suggest that partici- 
pants prepare a mono- 
logue in which you play 
the role of both the writ- 
er and the peer. Ask for 
a volunteer from the 
class to help model 
conferencing, enlist 
help of a teacher or 
aide, or tape record a 
good conference. 






Enhancing Writing Instruction for Secondary Students 



Using Computers for 
Revising 



Use Overhead #57 
to continue the dis- 
cussion oftheroleof 
technology in help- 
ing struggling writers 
revise their written 
work. 



• Discuss how stu- 
dents can elaborate 
and reorganize their 
work easily once 
they decide on 
changes that need to 
be made. 




Overhead #57 




Usm§ Computers for 



Word processing programs can help 
students: 

• Revise their work by elaborating 
on sentences and paragraphs. 

• Try out different ideas more easily 
than on paper. 

• Reorganize sentences and 
paragraphs easily. 

• Incorporate ideas from teacher and 
peer conferences into their written 
work more easily. 
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Editing: Cleaning 
up after 
Construction 



Use Overhead #58 
to review the nature 
and purposes of ed- 
iting. Referto Hand- 
out “Editing" for a 
more detailed dis- 
cussion. 



Overhead #SS 
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Overhead #59 



Keep in Mind... 




"Students do not come to class knowing 
how to look at their own compositions as 
readers and consequently, they are not 
skillful at- scrutinizing either their own or 
their peers' writing." 

(van Allen, 1988) 

"Proofreading is like the quality-control 
stage at the end of an assembly line. 

Think of it in these terms and you'll see 
why you shouldn't consider a paper 
finished until you have proofread it with 
finicky thoroughness. Proofreading is Ithe 
writer's] responsibility, not the reader's. 
Your object is to court your reader, not 
alienate him." 

(Trimble, 1975, p. 96) 



Use Overhead #59 to 
remind participants 
that students typically 
are not skilled at edit- 
ing because they lack 
strategies for effec- 
tively scrutinizing their 
own work as well as 
knowledge conven- 
tions. 



• Emphasize that 
proofreading and ed- 
iting are essential 
skills in preventing 
alienation of the read- 
er. 

• Note: Although the 
Trimble quote is dat- 
ed, the message is 
more pertinent today. 




Overhead #60 
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tan 




Constoiedon 



Topics 



atence 



limination of se 
fragments ancLrun-C 

• Sentence variety 

• Verb teng 

• Subject^verb agreement 

• Proproun-antecedent 
[reement 

Use of strong, vivid 
verbs 

• Use of specific nouns 

• Comma rules 

• Other punctuation ru 

• Capitalization 
Spelling 



erIc 



Cleaning up after 
Construction 



Use Overhead #60 to 
introduce knowledge 
and skills a writer will 
need to acquire to be 
an effective editor. 



Remind participants 
that with struggling 
writers, the “cleaning 
up” stage should fo- 
cus on only a few 
problem areas at a 
time so as not to over- 
whelm and discour- 
age students. 
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Cleaning up after 

Construction: 

Strategies 

■ Use Overhead #61 
to introduce strate- 
gies that teachers 
can use to teach ed- 
iting. Refer partici- 
pants to handout 
“Cleaning Up after 
Construction: Strate- 
gies” for more infor- 
mation about editing. 



Overhead #61 
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Editing for 
Struggling Writers 



/”• Use Overhead #61 a to tell the participants that clocking is an effective^ 
editing strategy (Carroll & Wilson, 1993). 

• Tell participants that procedures for clocking are as follows: 

- Students sit facing each other in two concentric circles. 

- Each student has a working draft of their paper. 

- A teacher-made editing form is provided listing area(s) to be edited 
(e.g., spelling, punctuation). This form is clipped to the student draft. 
See Handout, “Editing Form for Clocking.” 

- Students trade papers with the student seated directly across from 
them in the circle. 

- Students took for and mark errors in the specific area being edited 
(e.g., spelling). 

- Student editors sign the editing form on the line beside the speci- 
fied edit and return the paper to the author. 

- Students on the outside of the circle move one seat to the right and 
the process continues with the next area to be edited. 

• Remind participants that students must be aware that cooperative 
behavior is important for this process to work smoothly. The teacher 
may explain the process to a small group of students and have them 
model the process to the entire class. 

• Refer participants to the Handout, “Student Editing Rules to Accom- 
pany Clocking.” 



Suggest to participants that the IEP guides the adaptations. This docu- 
ment should be consulted for information in dealing with all identified 
students. . 
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Cleaning up after 
Construction: Tips 
fr om the Classroom 

• Use Overhead #62 to 
explain that these tips 
were synthesized from 
leading teachers and 
researchers. By follow- 
ing these tips, teachers 
can avoid many of the 
frustrations associated 
with teaching editing. 

• Suggest to participants 
that after reviewing the 
paper briefly at his or 
her convenience, the 
teacher conferences 
with the student about 
one or two editing skills. 

• Suggest to participants 
that after modeling and 
collaborative practice, 
students should apply 
editing skills to their own 
paper. 



Overhead #62 




Texas Center 
far Reeding 
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Cleaning up after 
Construction: Tips from 
the Classroom 

ift 

The student should be the first editor of his or J j7?TlS 
her own work, using checklists and other 
strategies. 

£gj|jr% Use peers as editors (after the teacher has 
ygajr, : modeled strategies and taught the students to 

t»7im * make appropriate comments). 

Uave students put a well-edited piece (edited 
tijEah* by both self and peer) in an editing basket for a 
• filial teacher editing conference. 

Use mini-lessons to build knowledge and skills 
&jg|L-/ f° r whole class or small groups of students. 



(Craves. 1996; HU tench, 1985; TEA. 1 990; Weaver. 1996) 



Cleaning up after 
Construction: Tips 
from the Classroom 
(cont) 

^ Use Overhead #63 tcT^ 
explain that these tips 
were synthesized from 
the expertise of leading 
teachers and research- 
ers. By following these 
tips, teachers can avoid 
many of the frustrations 
associated with teach- 
ing editing. 

• Suggest to participants 
that students can keep 
a list of conventions 
from which to proofread. 
This list will grow over 
the course of the year. 



Refer participants to 
Handout “Cleaning Up 



W 



Overhead #63 




T«x*i C«rit*7 
for Reading 
and tanguag* Art* 



Cleaning up after 
Construction: Tips from 
the Classroom (CQiVt) * 



' Teach one skill at a time. 





Don't expect students to proofread for conventions 
which have not been taught. 



p5ji§s- Use selective marking to focus on the particular 
uj|#r kinds of errors that the teacher has tried to help the 
student eliminate. 

fgir Place a check mark at the end of the line with the 
f jjjp pr error and ask the writer to find and correct. 

Don't just assign editing. Teach the necessary 
iJp-T skills, strategies, and symbols. 



(Graves, 1996; HiUerich. 1985; TEA. 1 99ft VVomr, 19 96 ) 63 
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Using Computers for 



Word processing programs can help 
students: 

• Edit their work. 

• Make changes in text based on 
recommendations from peer and 
teacher conferences. 



64 



Using Computers for 
Editing 



Use Overhead #64 to 
conclude the discus- 
sion of the role of tech- 
nology in helping 
struggling writers edit 
their written work. 



• Discuss how spell 
check programs can 
be beneficial for many 
struggling writers but 
may not be appropri- 
ate for those students 
with spelling problems 
so severe that spell 
check won’t recognize 
the words. In this 
case, other types of 
spell check technolo- 
gies (e.g., speak and 
spell tools) are recom- 
mended. 
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Student Success 



Overhead # 64 a 




Note: Use Overheads # 64a through # 64k to give more specific infor- 
mation about making adaptations. 

• Use Overhead # 64a to review with the participants the three types of 
adaptations. Remind participants to reflect on struggling readers and 
writers including students with disabilities and the adaptations required 
as they continue through this guide. (Have participants continue to 
add to the chart paper if this process is being used.) 
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Overhead # 64 b 
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Instructional Design 
Adaptations 



Use Overhead # 64b to remind participants of the importance of in- 
structional design adaptations. For struggling readers and writers to 
benefit from instruction, the teacher must plan for adaptations, ac- 
cess resources, collaborate, integrate technology, assess learning, 
and monitor student progress. 



ERIC 
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Overhead #64 c 
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Instructional Design Adaptations 

Know Your Students ? 



Instructional Design 
Adaptations 




Plan for 
Adaptations 



Collaborate 



Access 

Resources 



C=> 






cz^> 




64c 



r 
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• Use Overhead #64c to introduce instructional design adaptations. 

Plan for Adaptations: 

• Explain that the first step in planning adaptations for students with 
special needs is to establish expectations for student outcomes. 
What goals and objectives are listed on the IEP and what skills are the 
student expected to master and demonstrate at the end of the lesson 
or unit? 

• Think about the demands needed to complete the tasks associated 
with the expectations or outcomes (e.g., note taking, writing, group 
work). Identifying setting demands will help to determine which part of 
the instruction and/or assignment is too challenging and how to mod- 
ify the task so that students with special needs can successfully com- 
plete the assignment. 

• Keep student’s strengths and needs in mind while planning for the 
lesson (e.g., refer to student’s IEP modification page if necessary). 

• Identify the types of adaptations and resources necessary for the 
student to benefit from instruction (e.g., extended time, support for 
reading, manipulatives for math, token system for completing work). 

• Develop andlor gather needed resources. Collect resources in ad- 
vance (e.g., getting Braille text completed for a student who is blind; 
getting books on tape). 

• Ask participants to pair and in one minute generate suggestions for 
implementing plans for adaptations. Partners may share in large group 
and add to adaptation charts. 



V 
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Overhead #64 c (cont.) 



Access Resources 







• Mention to participants that these are examples of special materials: vi- 
sual aids, pictures, flash cards, high-interest/controlled-vocabulary read- 
ing materials, manipulatives, instructional games, spell checker, and soft- 
ware. 



Instructional Design 
Adaptations (cont) 



• Tell participants the following are examples of special equipment: magni- 
fying glass, tape recorder, large print books, Braille, FM system, and com- 
puter with grammar and spellchecker. (See Handout for list of “Assistive 
Technology Devices.”) 

• Say that the following is a list of personnel resources: behavior special- 
ists, vision specialists, special education teachers, curriculum specialists, 
inclusion specialists, and technology specialists. (See Handout, “Related 
Service Personnel” of specialists.) 

• Ask participants to choose one or two disability categories and give ex- 
amples of materials, equipment, and personnel resources that the teacher 
may need in order to teach a lesson so that these students will benefit 
from instruction. Either small or large groups can participate in this activity. 

Collaborate 

• Discuss the importance of collaboration among general and special edu- 
cation teachers and other related specialists and with parents in prepar- 
ing instructional adaptations for students with special needs. (See Hand- 
out, “Related Service Personnel” for a list of specialists who serve stu- 
dents with disabilities.) 

• Explain that there should be a consensus in decision-making regarding 
the identification of a student’s educational goals and objectives using the 
IEP if the student has an identified disability. In considering these goals, 
discuss the importance of student participation in the general education 
curriculum. This may vary depending on the student’s learning levels and 
disabilities in relation to the goals of the lesson. For example, a struggling 
reader may use taped books and partner reading along with study guides 
to access the social studies textbook. In contrast, a student with moderate 
cognitive disabilities may be learning to recognize and demonstrate key 
concepts of the lesson. 

• Tell participants that general and special education teachers and other 
specialists should share responsibilities and work together to identify, ac- 
cess, and gather resources necessary for adaptations. Have participants 
discuss how this can work. 



V 



Mention that problems will naturally arise (e.g., special materials not avail- 
able, student with autism disrupting class with occasional outbursts). Use 
formal (e.g., grade level/cohort planning meetings, student study teams, 
teacher assistance teams) and informal problem solving to resolve stu- 
dent problems. The key is to support each other to assist students in 
attaining their goals. 
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Instructional Design 
Adaptations (cont) 
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Instructional Design Adaptations 
Know Your Students (cont.) 




Integrate . 

Technology I ./ 



Assess t , i\ 

Learning t y 

Monitor 

Student f *\ 

Progress v * 



* Computcr-nssisicd instruction 

• \V lit in” tools 

• Coiiiniiiiticufinii devices 

* Internet 

* Assess Icurniii" needs iinil levels 

* Set "n;ils 

• Provide un^oini* tuoiiitoriiij* 

• Cive frequent and iminediale feedback 



64d 






Use Overhead #64d to discuss integrating technology, assessing learn- 
ing, and monitoring student progress. 






Integrate Technology 



• Explain that: 



- There are a number of areas where technology could assist 
struggling readers and writers. Examples include computer- 
based reading, writing assistance, augmentative communi- 
cation, access to reference materials, adaptive switches, and 
materials modifications. 



MMT CKMHT MMMMM, 
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- Computer-assisted instruction can be a powerful adaptation 
tool for struggling readers and writers. Teachers can use tools 
such as tutorial, practice, and simulation software to promote 
problem solving. 

- Writing tools can be used in creating outlines, graphic orga- 
nizers, idea webs or maps, and assisting with word process- 
ing including spelling and grammar checkers. 

- Assistive devices such as auditory trainers and voice recog- 
nition programs may be needed by some struggling readers 
and writers in order to benefit from instruction. (See Hand- 
out, “Assistive Technology Devices” for list of assistive de- 
vices.) 

- Reference materials for research papers and other class 
projects can be accessed via websites and the Internet. For 
students with visual impairments access to web sites and the 
Internet can be accomplished with the assistance of the vi- 
sion specialist who should know about software that promotes 
accessibility. 
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Overhead #64d (cont.) 



Assess Learning 



fright Ideas 









• Mention that assessment is an essential component of instruc- 
tion for students with special learning needs. While planning for 
assessment, be sure to consider student needs and any adapta- 
tions necessary for the students during assessment. (Refer to 
student’s IEP modification page if the student has an identified 
disability.) For example, students may need one-to-one test ad- 
ministration, small group setting, shortened tests, extended time 
for tests, or the use of a calculator or other special materials and 
equipment. Also, use curriculum-based assessment or alterna- 
tive methods of assessment. 



Instructional Design 
Adaptations (cont) 



Monitor Student Progress 

• Tell participants that: 

- Monitoring strugging readers and writers' progress and pro- 
viding feedback help the teacher determine when these stu- 
dents require extra assistance. Instruction should be adjusted 
accordingly. Both monitoring and feedback should be frequent 
and ongoing. Teach students how to monitor their own progress. 

For example, students can chart their reading rate or number 
of math facts completed. 

- Involving students in setting individual, academic, and behav- 
ioral goals is important, especially at the secondary level. Stu- 
dents are more likely to improve if they have ownership of their 
goals and objectives. 

Extended Workshop: Lesson Plan 

• If time permits, have small groups plan a lesson for an inclusion 
class incorporating instructional adaptations. Groups should con- 
sist of general and special education teachers and other spe- 
cialists. Have groups plan their lesson to focus on adaptations 
for a particular student with a disability in a subject matter they 
choose. Have groups then share their lesson with the other par- 
ticipants. 

J 
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Instructional and 

Curricular 

Adaptations 



Overhead # 64 e 
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Instructional End Curricular 

Adaptations 




Instructional: 

* Consider student’s literacy levels and needs 

* Activate background knowledge 

* Use clear, simple directions 

* Provide opportunities to respond 

* Adjust pacing and provide feedback 



Curricular: 

* Make learning visible and explicit 

* Highlight key information/concepts 

* Break task or activity into steps 

* Use games to provide practice 

* Provide multiple ways to demonstrate learning 




64 e 
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Use Overhead #64e to remind participants of the examples of 
instructional and curricular adaptations. For example, struggling 
readers and writers generally require more explicit instruction 
including teacher modeling using “think alouds.” (See Handout, 
“Suggestions for Adaptations.”) 



• Explain that the next two overheads give examples for two of the 
adaptations, “Make Learning Visible and Explicit” and “Provide 
Multiple Ways to Demonstrate Learning.” 



V 
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Overhead #64f 




Instructional and Curricular 

Adaptations 







Make Learning 
Visible and 
Explicit 



I * l sc modeling and "think ;douds" 

• Provide a written list oi steps 

• Have students self-monitor as they 
complete each step 

• Support auditory information with 
visual and tactile cues 



64f 




Instructional and 

Curricular 

Adaptations 



Use Overhead #64f to discuss strategies for making teaming visible and 
explicit. 



• Remind the participants of common sayings: 



“A picture is worth a thousand words.” 

“Modeling isn’t the best way to teach, it is the only way to teach.” 
(Albert Schweitzer) 



• Discuss that research demonstrates that struggling readers and writers 
including students with disabilities learn better when taught the steps in 
cognitive processes (e.g., steps for finding main idea and solving math 
word problems). 

• Tell participants that these students need systematic, explicit instruction in 
how to complete complex, cognitive processes. This type of instruction 
consists of modeling the steps including the thinking that occurs (i.e., “think 
alouds”) and then having the students think aloud as they do the steps. It 
is also helpful to provide a written list of steps and have the students self- 
monitor as they complete each step. 

• Suggest that participants provide examples that demonstrate steps and 
monitoring for a particular skill. For example, write the steps involved in 
solving a word problem or list the steps in editing a written work. 



Discuss how adding visual and tactile cues to auditory information help 
make the auditory information more visible and explicit. 

Examples are: 

- When sounding out a word, have students push markers into boxes for 
each sound. 

- Have students clap the words in a sentence. 

- When lecturing, write the key words for each point on an overhead. 



O 
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Instructional and 

Curricular 

Adaptations 



Overhead #64g 





Use Overhead # 64g to expand on multiple ways to demonstrate 
learning other than a book report. 






• Explain that struggling readers and writers may know the informa- 
tion, but may not be able to demonstrate effectively this learning 
because of their learning needs. 



Ask participants to expand the list of alternatives to the traditional 
book report. Share the groups’ ideas either orally or by placing them 
on chart paper. 
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Behavioral Support Adaptations 
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Strategies that increase appropriate student 
behaviors are: 

• Provide structure and be consistent 

• Use proactive teaching 

• Teach alternative behaviors 





Behavioral Support 
Adaptations 



Use Overhead #64h to remind participants of the three types of 
behavioral support adaptations. 
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Behavioral Support 
Adaptations 



Overhead #64i 




Behavioral Support Adaptations 



''m v 



Provide 
Structure 
and Be 
Consistent 



Use 

Proactive 

Teaching 



Arrange classroom environment 
list :it*E i> It clear rules, routines, ami expectations 
liitonn students ni consequences for positive ami 
ncgali* e behaviors 

h'm i»le cues for transitions or changes 



Cain student's attention: visual, verbal, and 
tactile cues 

Prevent problem behavior rather than react: 

- Catch them when they're learning 

- Catch them being good 

• Identify reasons tor problem behavior 

• Mnriifv factors eliciting problem behavior 



• Use Overhead #64i to discuss two major types of behavioral sup- 
port: consistent and proactive teaching. 

Provide Structure and Be Consistent 

• Explain that classroom management requires structure and consis- 
tency. 

- Plan and arrange the environment. Organization enhances stu- 
dent attention. 

- Establish rules and expectations. Rules should be stated posi- 
tively, displayed, and limited (i.e., 3 to 5). Have the class gener- 
ate the rules and expectations in order to promote “buy-in.” 

- Use natural and logical consequences for positive and negative 
behaviors (e.g., call on students who raise their hand and redi- 
rect students who speak out of turn). 

- Prepare students for transitions and change by giving frequent 
cues. Establish time limits for transitions. 

Use Proactive Teaching 

• Explain that proactive teaching can prevent problem behaviors by 
getting students’ attention and/or changing factors that elicit those 
behaviors. 

• Use such techniques as gaining attention, using the student's name, 
greeting them at the door, and being in close proximity. Also, vary- 
ing voice, providing interesting materials, and sitting at eye level to 
“hook" student’s attention can be effective. 
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Overhead #64i (cont) 




Be proactive rather than reactive. Be alert to students’ on-task 
behavior and encourage their efforts. 



A 



• Identify reasons for problem behavior. The factors which elicit 
problem behavior can be modified, thereby preventing the be- 
havior. For example, if a student regularly engages in a number 
of avoidance behaviors (e.g., sharpening pencil, searching in 
desk, talking to neighbor) when a math problem solving assign- 
ment is given, it may be that the work is too difficult for the stu- 
dent to do independently. The teacher should determine if this 
assumption is correct and if so, modify the task accordingly. 

• Consult with the special education teacher to determine the be- 
havioral support plan that may be identified in the IEP. 




Behavioral Support 
Adaptations (cont) 
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Behavioral Support 
Adaptations 



Overhead #64j 




• Use Overhead #64j to discuss the teaching of alternative behav- 
iors. 

• Explain that effective behavioral support focuses on teaching stu- 
dents appropriate alternative behaviors. Modeling and then having 
the student practice the new behavior will help build alternative pos- 
itive behaviors. 

• Use the following example, your own, or elicit examples from partic- 
ipants. 

Johnny may tantrum because he doesn’t have the skills 
to communicate his frustration. Teachers can replace the 
tantrum behavior by teaching Johnny how to communi- 
cate this frustration (e.g., “I’m really trying, but it’s too hard." 
“Don’t understand. Need help.”). 



• Tell participants that students may need to build social and commu- 
nication skills (e.g., taking turns, cooperative strategies). Identify 
specific skills and teach them during routine activities. If students 
are taught using specific programs (e.g., Peacebuilders, Skillstream- 
ing), it is important that the skills are practiced and generalized across 
settings. Work with the special education teacher to support the 
social and communication skills that are being targeted so that they 
generalize across classes. 



V 



Mention that self-regulation helps students monitor their behavior 
(e.g., stop-look-listen; first I do. . ., then I . . .). Use self-report point 
cards and checklists that reflect the students’ individual goals. 
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If time permits, have participants work in small groups. First, have 
each group identify a problem behavior. Have them state it so that 
it is observable and measurable. Second, have participants dis- 
cuss potential and common factors that are associated with prob- 
lem behavior in classroom settings (e.g., length or difficulty of task, 
too many problems per sheet, not able to get teacher's attention, 
nonpreferred task, no choice making). Third, have participants iden- 
tify ways to modify these factors to prevent problem behavior from 
occurring. 



Behavioral Support 
Adaptations (cont) 



Or 



V 



Have participants work in small groups. Have one of the group 
participants describe a student and the problem behavior(s). Then 
ask participants to identify (a) the factors that elicit problem 
behavior(s), and (b) ways to modify those factors to prevent prob- 
lem behavior(s). 
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Success in the 
General Education 
Curriculum 



Overhead #64k 




• Use Overhead #64k to conclude this discussion on making adapta- 
tions for struggling readers and writers. 

• Review the four adaptation questions with participants. Discuss how 
answering these four questions assists teachers in selecting adap- 
tations. Recommend collaboration among specialists. 

• Explain that a final step in the process is to determine how the 
adaptation(s) is working and make adjustments accordingly. Explain 
that this is an important key to student's success in the general 
education curriculum. 

• Encourage participants to think about making adaptations as they 
continue to complete the workshop. (Putting self-sticking notes on 
chart paper activity can be continued.) 



(Bryant & Bryant, 1998) 
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The Finished Product 
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Use Overhead #65 to 
illustrate that at some 
point in the building 
process, we conclude 
that the house is fin- 
ished. True, there 
may still be an end- 
less number of small 
projects to complete; 
landscaping to do, 
and some minor 
changes where 
things do not work 
quite right. Likewise, 
in writing, there is al- 
ways an endless 
number of possible 
revisions to be made, 
and yet at some point 
we must allow stu- 
dents to declare the 
work finished and 
turn it in or publish it. 



• Closure Activity: In 
groups of4or5, have 
teachers discuss the 
following: 1) one 

thing they learned 
today that was new; 
2) one thing they are 
going to change in 
how they teach writ- 
ing. After discussing 
in small groups, ask 
for a volunteer from 
each group to report 
to the entire group. 
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Extended Workshop 



Overhead #20 



Overhead #21 #22, #23, or #24 



• Assess teachers’ needs by asking them, “What 
seems to be the most troublesome aspect of 
planning for your students?" Use this feedback 
to help you select which activities and strate- 
gies you will need to emphasize or spend time 
scaffolding. 

• Lead participants in determining a topic for a 
collaborative group paper or for a paper they 
would like to write independently during the 
workshop. 



• Use the questions and the think- aloud technique 
to help participants plan for the group collabo- 
rative paper and/ or their own individual pieces 
of writing. 

• Choose an activity from those listed under 
“Teach Students Related Knowledge and Skills" 
to scaffold for participants. 



Overhead #26 




Overhead #27 



• Have participants generate a plan for their pa- 
per (or a collaborative paper) using their favor- 
ite planning technique. Have participants share. 



• Model appropriate conferencing with a teacher 
volunteer from the audience. After demonstrat- 
ing appropriate conferencing, have teachers pair 
up and conference with one another about their 
writing plans. (If there is time, this would be a 
good opportunity to have role playing with the 
whole group.) 



Overhead #29 




Overhead #32 



• Model revision of an initial plan and encourage 
teachers to share any changes they made as a 
result of the planning conference. 

• List them on a blank transparency and check 
them off as they are addressed. 



• Assess participants' needs by asking, “What as- 
pect of drafting seems to be particularly trouble- 
some for your struggling writers?” 



Overhead #34 




Overhead #35 



• Use the think-aloud technique and the handout • Use the think-aloud technique and the questions 
of introductory techniques to scaffold the pro- to aid teachers in drafting a body paragraph, 
cess of writing an introduction. Participants 
should generate one or more possible introduc- 
tions for their own writing or for the group’s col- 
laborative paper. 

Q Overhead #36 

• Demonstrate one of the strategies listed under 
“Teach Students Related Knowledge and Skills." 




Enhancing Writing Instruction for Secondary Students 

7 ^ 



Extended Workshop (con't) 



Overhead #38 



• In small groups, have participants select a con- 
cluding strategy and write a conclusion using 
purpose, audience, content, and form questions 
as a guide. 

• Call on representatives from various small 
groups to share their ideas as time allows. 



Overhead #46 



• Use scaffolding and the think-aloud technique 
to help participants revise their own work. 



Overhead #49 or #50 



• Use scaffolding and the think-aloud technique 
to model revision. 

• Give participants time to revise their own piece 
of writing. Have them note their thought pro- 
cesses as they revise. 



Overhead #55 



• Divide participants into groups of 3 or 4 and al- 
low them to role-play revision conferences (Neu- 
bert & McNelis, 1990). The presenter can be 
the “director” who guides the other group mem- 
bers in implementing the strategy effectively. 

Overhead #64j 

If time permits, have participants work in small 
groups. First, have each group identify a problem 
behavior, stated so that it is observable and mea- 
surable. Second, have participants discuss poten- 
tial and common factors that are associated with 
problem behavior in classroom settings (e.g., length 
or difficulty of task, too many problems per sheet, 
not able to get teacher’s attention, nonpreferred task, 
no choice making). Third, have participants identify 



Overhead #39 

• Choose two volunteers to role play a peer draft- 
ing conference for the group. As the presenter, 
guide them through the process by reminding 
them of the steps, offering suggestions, and so 
forth. (Use a sample of student writing you col- 
lected before the workshop.) 




0 Debrief by asking for reactions and suggestions 
from the audience and the volunteers. 



Overhead #4 8 




• Use scaffolding and the think-aloud technique 
to help participants revise their own work. 



• Have participants develop a mini-lesson on style 
and diction. 



Overhead #52 



• Demonstrate one of the strategies for sentence 
level revision. 



Overhead #61 



• Choose one of these editing strategies to scaf- 
fold for participants. 



ways to modify these factors to prevent problem 
behavior from occurring. 



Or 

Have participants work in small groups. Have one 
of the group participants describe a student and 
the problem behavior(s). Then ask participants to 
identify (a) the factors that elicit problem 
behavior(s), and (b) ways to modify those factors 
to prevent problem behavior(s). 
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1. Discuss components of the writing 
process. 

2. Describe characteristics of 
struggling and effective writers. 

3. Describe strategies for the planning, 
drafting, revising, and editing 
stages of the writing process. 

4. Discuss techniques that can be 
implemented in classrooms to 
teach writing. 
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Write in a variety of forms for various 
audiences and purposes. 

Select and use recursive writing 
processes for self-initiated and 
assigned writing. 

Compose original texts, applying the 
conventions of written language to 
communicate clearly. 

Apply standard grammar and usage 
to communicate clearly and 
effectively in writing. 

Use writing as a tool for learning and 
research. 

Evaluate his/her own writing and the 
writings of others. 

Interact with writers inside and 
outside the classroom in ways that 
reflect the practical uses of writing. 
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Generating ideas 
Developing voice 
Planning 
organizati on 




Adding and elaborating 




•Usage 


Deleting and combining 




•Sentence structure 


Rearranging and 




•Word choice 


reorganizing 




•Conventions 


Altering style 
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Recipe for: Success in teaching writing as a process 
Prom the Kitchen of: Experts in the field 
Ingredients: 



• Class time allocated for all stages of writing 

• Mini-lessons to build knowledge and skills 

• Modeling and explicit instruction in 
strategies 

• Continuous evaluation and feedback from 
teacher, peers, and self 

• Collaboration among peers and teacher 

• Flexibility to fit student needs 

• A productive work environment I 

• Resources and experiences from which to 
write 

1 




STRUGGLING WRITERS 




low 




poorly 



developed 



limited 



repertoire 



poor 



quality 



Motivational t hlgh 
Characteristics 
















Written 

Products 




Knowledge & 
Skills 



well 




Processes & 
Strategies 



developed 
large 




repertoire 




quality 



EFFECTIVE WRITERS 






• Willing to take risks 

• Value writing for communication and 
enjoyment 

• Have experienced some prior success 

• Confident that they have something worthwhile 
to say 




• Understand and apply fundamental rules of 
grammar, syntax, punctuation, and spelling 

• Have a well-developed vocabulary 

• Have knowledge of sentence and text structure 






• Use a recursive writing process, moving freely 
among planning, drafting, and revising 

• Engage in knowledge transformation to ideas, 
concepts 

• Self-monitor and reflect upon product and 
processes 

• Possess a repertoire of writing strategies 




• Show a clear sense of audience and purpose 

• Are well organized and coherent 

• Use appropriate grammar, syntax, punctuation, 
spelling, and word choice 

• Convey clear expression of ideas 

• Use well developed, appropriate elaboration 
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• Lack confidence and avoid risks 

• Have little intrinsic motivation for writing 

• Fail to understand or appreciate writing' s 
purpose in their lives 





• Do not know the characteristics of good 
writing 

• Have little knowledge of text structure 

• Lack lower- and higher-order writing skills 

• Have a limited vocabulary 

• Have difficulty with rules of grammar, 
syntax, punctuation, and spelling 



8 



5 



8 






Write in linear fashion, fail to rethink 
initial decisions and attempts 

• Engage in "knowledge telling," stating 
facts 

• Fail to monitor effectiveness of product 
or processes 

• Lack strategies for improving their 
writing 




• Are shorter in length 

• Lack coherence 

• Have missing critical parts 

• Are riddled with mechanical and 
grammatical errors 






How can we as teachers make a 
difference? 




• Provide a motivating environment 
for writing. 

• Teach knowledge and skills and 
their applications. 

• Model thought processes and 
strategies (Think-aloud 
technique). 
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Use games to provide practice 

Provide multiple ways to demonstrate learning 
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1. Establish a motivating 
environment. 

2. Assess student needs. 

3. Select and explain a strategy. 

4. Build prerequisite knowledge and 
skills. 

5. Promote student mastery of the 
strategy. 

6. Model the strategy. . 

7. Practice collaboratively to ^ 
promote internalization. 

8. Encourage students to apply the 
strategy independently. 

9. Assess strategy mastery and use. 

10. Teach regulation of strategy use. 



(Adapted from De La Paz & Graham, 1997; El Dinary et al., 1995; Englert et al., 1991; Pressley 
& Associates, 1995) 
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Choose one or two strategies to teach 
students and provide scaffolding for 
those strategies. 

©Use record keeping, such as "status of 
the class" charts or checklists, to keep 
track of student progress and needs. 



o 








s based 



upon needs. Provide mini-lessons to 
groups of 4 or 5 students. 



Q 







Teach for independent mastery 
and usage. 
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